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Welcome to the Profession

Dear Colleague,

On behalf of the 335,000 members of the California Teachers Association, welcome and congratulations on your current
teaching assignment.

Whether you are a new teacher or an experienced professional facing a new assignment, the Rollbook Companion has been
carefully designed to address your needs. It provides practical hands-on suggestions for successful classroom management,
organization and instructional planning, while also serving as an introduction to your professional organization, the California
Teachers Association.

The California Teachers Association (CTA) has a wide variety of instructional resources available to help you teach our 
culturally rich and diverse student population. Please contact your local association president or CTA staff for information 
and assistance regarding the professional and instructional resources available to you.

You have chosen a challenging and honorable profession. Our children are our future, and a rich educational experience is
essential for every student. We hope the Rollbook Companion will prove useful in getting your teaching assignment off to a
confident and satisfying start.

Barbara E. Kerr, President
California Teachers Association



Table of Contents

Getting Ready . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .4

It’s Routine . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .6  

Classroom Management  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .8  

Parent Conferences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .10  

When You Need A Substitute . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .12

Earning A Professional Clear Credential  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .14

Choosing an Induction Program . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .15

Professional Development  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .16

Credential Renewal . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .17  

Standards . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .18

Student Linguistic Diversity  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .20 

Students With Special Needs  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .22 

Creating A Learning Environment  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .26

Multiple Intelligences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .27

The Elementary and Secondary Education Act . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .32 

Handy Web Sites  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .34

Education Acronyms & Buzzwords  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .36



Getting Ready

Experienced teachers know that advance preparation is the key to a successful first day. This will establish the tone for the
entire school year. Planning time invested before the first day of school will result in less stress and better classroom manage-
ment.

Before the students arrive, arrange the desks and other classroom furniture. Remember to consider the traffic patterns as 
students enter and leave your room. Position your desk so that you can visually scan the class and observe off-task behavior.

Put up a bulletin board that reflects the curriculum you will be teaching. Save space for student work and begin displaying
student work during the very first week of school. This communicates that you value student work, encouraging student
motivation. By setting up a display near the door or labeling or decorating your door, you will create a unique identity for
your room. This helps foster student identity with their class.

Key  Concepts:

! Careful planning for the opening of school helps alleviate the teacher's stress.
! Students arrive uncertain of the teacher's expectations and want to know what the standards will be for discipline,

grades, homework and course work.
! The opening days set the tone for the year (semester).
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Opening of School Checklist

Tour school building
Meet key staff: principal, secretary, custodian, department chair 
Identify BTSA support provider
Visit classroom, set up furniture, bulletin boards, etc.
Create lesson plans for first week (including activities for preliminary assessments, study skills, and getting to know 
your students)
Create preliminary seating charts
Plan walking routes for class to: playground, cafeteria, bus stop, fire drill
Make name tags for each desk (elementary); set up station with tags and pens (middle and secondary)
Obtain supplies from principal or designee: paper, marking pens, pencils, scissors, tape, staples, pushpins, etc.
Inventory base program and curriculum materials provided
Find out procedures for obtaining textbooks and other instructional materials
Put up bulletin board displays
Organize your desk, work files, curriculum materials, work areas, etc.
Meet with grade level or department colleagues to plan cooperative activities, long term projects, etc.
Logistics: student files, room monitors, checking-out materials, etc.
Obtain copy of content and performance standards
Know the district retention/promotion policy
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It’s Routine

All of us have routines in our daily lives. Over time they become things we do automatically. This frees us for more thoughtful
or interesting projects. The same also applies to classroom management. The more "automatic behaviors" you establish, the
more time you and your students have to pursue significant learning experiences.

Formulate routines for such procedures as attendance, dismissal, using the restroom, obtaining a hall pass, pencil sharpening,
homework collection, getting students' attention, field trips, turning in assignments late and safety drills. Establish standards
for appropriate lunchroom and large group behavior.

Experienced teachers have learned to "expect the unexpected". Prepare in advance for activities on shortened day schedules
and for unexpected emergencies. In some areas, garage sales and flea markets can be a rich and inexpensive source of class-
room materials for the unexpected periods you need a stimulating activity.

Key Concepts:

! Good routines are vital to a successful classroom.
! Carefully thought out routines not only support classroom organization and management, they provide learning 

opportunities for students.
! Routines must be clearly communicated to students.

6



Teacher’s Toolbox

Multicultural lessons
___Sept. ___Nov. ___Jan. ___March ___May ___July
___Oct. ___Dec. ___Feb. ___April ___June ___Aug.

Schedule of school events
___assemblies ___open houses ___fund raisers ___picture day ___report cards
___conferences ___rallies ___faculty meetings ___testing

“Openings”
___news clips ___board activities ___silent reading ___short writing activities

Filing system for student work and teaching materials 
___student work files ___overhead transparencies ___bulletin board ideas
___fillers: e.g., puzzles ___rainy day activities (elem.) ___professional journals/articles
___curriculum ideas   ___free time ideas ___community resources 

Student tasks/parent volunteers
___identify jobs for students and a system of rotation ___parent volunteer materials and sign-up  

Teacher supplies
__band-aids __aspirin __tissues __sticky notes __pens/pencils __scissors
__filetrays __index cards __“white-out” __tape/dispenser __ruler __day planner/Rollbook

7



Classroom Management

Classroom management and discipline are strongly interwoven. It isn't possible, nor is it desirable, to create a list of rules that
will address every misbehavior. Doing so challenges some students to engage in adverse behavior because it is not "on the
list". It is better in the long run to focus on teaching self-discipline through your classroom management strategies. This
means routines and expectations must be efficient and effective, consequences may need to be tailored to individual 
students, and rules/routines need to make sense to your students.

You need to model what you expect. Your students will learn to be responsible learners and will develop self-discipline when
these concepts are incorporated in your teaching.

Key Concepts:

! Good discipline doesn't just happen. It is the result of careful planning and anticipation of student behavior.
! Effective management of student behavior can prevent the beginning, the continuance, or the spread of inappropriate 

behavior.
! Some inappropriate behavior can be a symptom of another problem or a "cry for help" from the student.
! The goal of classroom management strategies is student self-discipline.
! Become familiar with the current research regarding strategies for managing student behavior.
! Know your district policies.

Note: Ask your local association if they sponsor an "I Can Do It” Classroom Management workshop.
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Management Considerations

Rules & Routines
Chart the traffic flow in the classroom: plan an area for small group interaction, activity centers, computers
Post rules and routines: passing out papers, using restrooms, sharpening pencils, getting supplies, working in groups
Beginning and ending routines: roll call, if tardy, turning in work, clearing desks, dismissal
Contingency planning: interruptions, bulletins, early dismissals, parent visits, personal emergencies
Other procedures: fire drills, earthquake drills, etc.
Work requirements: heading papers, incomplete work, due dates, makeup work, homework policy, grading policy
Draft letter to parents summarizing rules and routines

Student Discipline
Align rules with district and school policies
Limit the number of rules
Elicit student input when establishing rules
Some rules are non-negotiable
Discuss and review the rules regularly
Different rules apply to different situations

Goals of Behavioral Intervention
Eliminate the behavior
Maintain the lesson
Maintain the student's self-esteem
Disciple students calmly, quietly and privately
Develop a progressive system of logical consequences that will be used before an office referral is made

9



Parent Conferences

Students learn best when parents are involved in their children's schools. When parents and teachers work together, students
achieve higher test scores and grades, demonstrate positive behavior and attitudes - resulting in improved long-term aca-
demic achievement.

At the beginning of the school year, take the opportunity to make personal contact with parents. This can be accomplished
through a letter of introduction, telephone conversation or newsletter.

The parent-teacher conference is an opportunity to involve parents in the education of their child. The key to a successful
conference lies in good communication and careful planning.

Key Concepts:

! Successful parent-teacher conferences are the result of careful planning.
! Consider sending a pre-conference letter soliciting agenda items from parents.
! Hold conferences in a comfortable, quiet setting without the distractions of ringing phones or people walking in and out.
! Be prepared for parents who are non-English speaking.
! Prepare an agenda and have examples of student work, tests, grades and homework.
! Have suggestions for home activities that will support the educational program.
! Conclude the conference on a positive note. Remember, parents and teachers are a team. Developing strategies as a 

parent/teacher team to support the student's learning should be a primary goal of the conference.
! Consider student-led conferences and multiple conferences.

10



Conference Checklist

Pre-Conference Planning
Letter to parents to identify schedule, agenda items and helpful hints
Schedule
Student work folders
Student data
Student self-assessment

Conference
Seating/waiting area in hall
Arrange a quiet conference area with "adult-sized" chairs and table
Coffee/hot water/tea; sugar/creamer; cups/napkins; pens/pencils
Written expectations for student work/behavior
Prepare a personal comment or observation about each student
Prepare a discussion agenda for each student
Suggestions for home activities

Post Conference Planning
Follow-up agreements - checklist and timeline for year
Prepare conference summary and plan future parental contact

Note: Find out if your association is sponsoring the "New Teacher Seminar" for university credit this year.
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When You Need a Substitute

It's inevitable that, on occasion, you will be absent from class. Nevertheless, meaningful instruction must continue in your
absence. Many students view a teacher's absence as a holiday from work. Inform your students that you expect them to con-
tinue with regular learning routines and learning activities when a substitute is present.

If you know in advance that you will be absent, let your students know the expected duration. You will find less disruption
when you return. Also, communicate your expectations for student behavior and academics during your absences, have a
folder ready for a substitute teacher and pre-assign a few students to class responsibilities in your absence.

Key Concepts:

! Anticipated absences require carefully prepared lesson plans.
! Emergency lesson plans should always be available for absences.
! Your substitute should be provided with additional information necessary for managing your class in your absence.
! Your expectations of your students should be clear to them.

Note: Find out if your association is sponsoring the "New Teacher Seminar" for university credit this year.
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Substitute Emergency Kit

Do you have the following prepared for your substitute?

Substitute information packet

Seating charts

Whom to phone for help

Names of teachers next door

Basic daily/weekly schedule

Supervision schedule (yard duty, bus duty, hall duty, etc.)

Warnings!

Lesson plan/generic plan for the “unexpected”

Materials and activities students enjoy (crossword puzzles, etc.)

Student helpers assigned

Class rules and expectations

Individual student schedules such as special education or other pull-out programs

Other

13



Earning a Professional Clear Credential

All teachers with a preliminary credential issued after July 1, 2002 are subject to additional professional requirements to earn
a professional clear credential. In addition to employment in a California public school district, additional study, training, and
intensive mentoring support is required to secure a recommendation from a program sponsor for the granting of the profes-
sional clear credential. These additional requirements may, at the teacher’s option, be fulfilled in one of two ways.

Option 1

Credential candidates may choose to participate in a fifth year of study in a University program approved by the California
Commission on Teacher Credentialing. Your credential granting sponsor can provide information about approved fifth year
programs. A recommendation for a professional clear credential will be signed by the fifth year program sponsor.

Option 2

Credential candidates may choose to participate in a teacher induction program. Within 120 days after being hired by a pub-
lic school district, credential candidates must choose to participate in (1) a BTSA induction project, (2) a university-sponsored
induction program, or (3) a locally developed induction program. The two-year induction program provides training and
intensive mentoring that is based on (1) results of the Teacher Performance Assessment and (2) an individual plan developed
from the Teacher Performance Expectation for beginning teachers. By the end of the induction program, credential candi-
dates must develop a professional portfolio which will be evaluated by the induction support provider. A credential recom-
mendation will be based on that evaluation.
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Choosing an Induction Program

Consider whether the program’s description includes details about:

! Developing long and short term goals for professional development
! Monitoring progress toward meeting these goals
! Evaluating evidence related to these goals in a professional portfolio
! Selecting, training, and monitoring program support providers
! Routines and expectations for support including:

• How participants will confer with support providers
• What resources and materials will be provided to the participants
• Where and when professional development activities will occur

The program may not meet your needs if:

! Program activities conflict with the needs of the district or district policies
! Training is not aligned with CSTP goals or student content standards
! The program fails to separate mentoring from portfolio evaluation
! The program requires participation for more than two years
! Program-sponsored professional development requires a fee
! Program-sponsored professional development is a series of generic one-shot workshops that focus on particular teaching

strategies or practices that assume all teachers require the same kind of support and information in order to succeed.
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Professional Development

As a certified professional, you are one of the most important influences of student learning. Teachers are expected to be
skillful in the art of human relations, managers of diverse groups of people, as well as knowledgeable and articulate in content
areas. Additionally, teachers are expected to be the friend, nurse, coach, and counselor who is always well-prepared and
enthusiastic.

Teaching is a complex process. Teaching consists of the visible act of teaching and invisible decisions based on theory, values
and past experience.

California requires continuing education as a condition of credential renewal for teachers who received their credentials after
1985. It is important to design a plan for your continuing professional growth and development.

Key Concepts:

! Professional development is continuous throughout your career.
! Professional development provides opportunities to deepen understanding, learn new instructional techniques and 

study the research underlying the disciplines and technologies taught.
! Professional development focuses on how students learn and the different problems students may have in learning.
! Professional development should provide opportunities to gain an understanding of the theory underlying the 

knowledge and skills being learned.
! Professional development should be connected to a comprehensive change process focused on improving student 

learning.
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Credential Renewal

The California Professional Growth Manual is available from your local CTA office or the California Commission on Teacher
Credentialing (CCTC), (916) 445-7254, and clarifies state laws and regulations regarding the renewal of credentials.

If your credential has any of the following characteristics, you must complete professional growth and service requirements to
renew it:

! Your credential is issued after August 31, 1985;
! Your credential is a Services or Specialist Credential initially issued after June 30, 1994;
! Your credential is a professional clear credential.

150 hours (total) of professional growth is required every five years, even if you hold more than one credential.

If your credential is a preliminary credential, you can earn a professional clear credential by:

! Completing a course of study for subject matter competence;
! Participating in a district induction program;
! Passing subject matter competence assessments.

Professional Growth Checklist:

Have your credential evaluated by a credential analyst.
Meet with your site administrator about district professional development activities.
Work with your advisor to develop a renewal timeline.

17



Standards

Standards and accountability are driving education today. Proponents of this trend argue that teaching and learning must be
grounded on and evaluated against specific standards that apply to all. Standards are being developed for just about every
subject, from mathematics to history and science. There are national, state and local school district efforts to create standards.

In California, this movement was formalized in 1996 by legislation (AB265) to create academic content and performance stan-
dards. At this point, content and standards have been adopted for English language arts, mathematics, history-social science
and science, and visual and performing arts. Curriculum frameworks and statewide pupil assessment programs are to be
aligned to these standards. Also, schools and pupils are to be evaluated and held accountable to these standards.

The most useful standards are specific (teachers know what pupils are supposed to do); observable, measurable and manage-
able (can reasonably be taught in a typical classroom setting).

What are some of the more common definitions?

Academic Content Standard:
What students are to learn and be able to do in specific subject areas.

Performance Standard:
The kind of work students have to do to meet the content standards; how well they have to do it; the level of learning that 
is expected.
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Opportunity-to-Learn:
The specific conditions and resources that enable and sustain more effective learning.

Reliability:
The degree to which an assessment measures consistently (or is error free).

Validity:
The extent to which an assessment measures what it is designed to measure.

What do standards look like?

Number Sense:
Students count, read, write, represent and order whole number to 100 and compare them using words such as greater than,
less than, or equal to. [grade 1 standard for mathematics]

Reading:
Students analyze how irony, tone, mood, style, and "sound" of language are used for specific rhetorical and aesthetic  
purposes. [grade 11/12 standard for language arts]

How are standards tested?

Although tests directly aligned to standards have not been completed, students are held accountable to grade level 
standards through a standardized test called the STAR.

In 2004, students will not receive a high school diploma unless they pass a high school exit exam that measures
English/Language Arts and Math proficiency.
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Student Linguistic Diversity

With 6.1 million students, California's enrollment equals that of New York, New Jersey and Pennsylvania combined. Students
attending California schools represent greater linguistic and ethnic diversity than any other state. Fifty percent of all Limited
English Proficient (LEP) children in the United States are in California. Estimates are that over 80 different languages are 
spoken by students in public schools.

California's student enrollment looks strikingly different from that of the other states and the U.S. as a whole. As the graph
illustrates, California has a sizable portion of each major ethnic group.

Teaching English language learners requires more than just "good teaching practice."  A teacher must have a special 
authorization to teach in a classroom that is designated as ELD (English Language Development), SDAIE (Specially Designed
Academic Instruction in English) and/or Bilingual.

Key Concepts:

! California educators are facing an increasingly diverse student population.
! To be successful in the multicultural classroom, educators need to be sensitive to the cultural backgrounds and ethnic 

differences of their students.
! Become familiar with the process for developing lessons that ensure the success of every student.
! Be aware of CLAD, BCLAD, and the SB1969/SB395 certification process.
! Be aware of the challenges children must face while learning the English language.

20



A Glance at California’s Students

One in eight students in the United States attends school in California. California classrooms are home to 6.1 million students.
The California school population will continue to increase at a rate well above the national average.

Ethnic Composition

English language learners constitute 25% of the total student enrollment in K-12. Approximately 82% of all identified English
language learners speak Spanish as their primary language. The top nine language groups of English language learners after
Spanish are:

Vietnamese 37,978 Pilipino 18,157 Armenian 11,891
Hmong 27,124 Korean 16,874 Mandarin 10,367
Cantonese 25,089 Khmer 14,582 Punjabi 8,279

SOURCES: California Department of Education, Educational Demographics Unit, CBEDS & Language Census, 2000-2001: www.cde.ca.gov/demographics/reports

U.S. Department of Education, National Center for Education Statistics, Common Core of Data, 2000-2001: www.nces.ed.gov/pubs2002/digest2001

National Clearinghouse for Bilingual Education, 1999-2000 Summary Report: www.ncbe.gwu.edu/ncbepubs/reports/state-data/2000
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Hispanic

African American  

White  

Native American/ Alaskan  

Asian/Pacific Islander/Filipino 

1.2%
0.9%

4.1%
11.0%

17.2%
8.4%

16.3%
43.2%

61.2%
35.9%



Students With Special Needs

In 1975, the United States Congress enacted Public Law (PL) 94-142, or the Education for All Handicapped Children Act. It was
the first federal law to ensure that students with exceptional needs would be guaranteed a free and appropriate public 
education. In 1990 the name was changed to Individuals with Disabilities Education Act (IDEA).

The focus of the IDEA was to provide disabled students access to an education. Prior to 1975, thousands of disabled students
were barred access to America's schools.

The Congress passed the Reauthorization of the IDEA and it was signed into law by President Clinton on June 4, 1997. The
1997 Amendments to the IDEA shifted the focus from mere access to improving teaching and learning in the general 
curriculum for disabled students.

What is Special Education?

"Special Education" means specifically designed instruction and related services, at no cost to the parent, to meet the unique
needs of individuals with exceptional needs, whose educational needs cannot be met with modification of the regular
instructional program. Special education provides a full continuum of program options to meet the educational and service
needs of individuals with exceptional needs in the least restrictive, general classroom environment. The instruction can
include a special education classroom, home instruction, instruction in hospitals and institutions.
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What is an IEP?

The IDEA requires every student who qualifies for special education to have an IEP. An IEP is a written Individualized
Education Program designed to meet the unique needs of a student with a disability. It is a mandated document that spells
out the education plan and related services a student with disabilities will receive. This document is developed and reviewed
by an IEP team.

Who are the participants on the IEP team?

IDEA 1997 states that the IEP team shall include:
! The parent(s) of the child.
! At least one general education teacher of the child (if the child is, or may be, participating in the general education 

program).
! At least one special education teacher.
! A representative of the Local Education Agency (LEA) who is qualified to provide or supervise specially designed 

instruction.
! An individual who can interpret the instructional implications and evaluation results and who can make the necessary 

curriculum modifications, i.e., psychologist, special education teacher.
! At the discretion of the parents, other individuals who may have knowledge or special expertise regarding the student.
! If appropriate, the student.
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What is the role of the general education teacher at the IEP meeting?

The general education teacher participating in the IEP meeting should be the teacher(s) who is (are), or may be, responsible
for implementing the IEP. IDEA 1997 emphasizes the importance of the participation of the general education teacher. The
general education teacher assists in developing behavioral interventions and strategies, the determination of program 
modifications and most importantly, how best to instruct the student in the general education program.

If teachers are unable to attend the IEP meeting, how do they know what the IEP contains?

A copy of the IEP is to be maintained at each school site. The California Education Code mandates that, prior to the student's 
placement, the special education teacher or general education teacher be knowledgeable of the IEP. Check with your 
special education teacher for specific procedures used at your school site.

What "special factors" are to be considered by the IEP team?

Special factors to be considered are:
! the student's language needs if the student has limited English proficiency;
! providing instruction in Braille if the student is blind or visually impaired;
! the communication needs of the student if they are deaf or hearing impaired;
! whether the student requires "assistive technology".

Who can initiate an IEP meeting?

The parent/guardian, general education teacher, special education teacher, or administrator may request an IEP meeting.
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Does the teacher have to sign the IEP?

The education code is silent on this issue. If the teacher attended the IEP meeting, then the IEP should be signed. If the
teacher disagrees with the IEP, he/she should sign as a "dissenting member" of the IEP team and attach a written statement
documenting the reasons for the dissent.

May a student with disabilities participate in district and state assessments?

The IDEA 1997 provides that students with disabilities are to be included in district-wide and state assessment programs, with
appropriate accommodations and modifications. If the IEP determines that the child will not participate in the district or state
assessment, the IEP must state why it is inappropriate and how the student will be assessed.

What kind of modifications need to be made by the classroom teacher?

The general classroom teacher should be involved in the IEP meeting to determine specific modifications. Modifications may
include more time to complete assignments, using a specialized computer, reviewing directions, shortened assignments, etc.

25



Creating a Learning Environment

Each of us has a preferred learning style that seems to come naturally. The challenge for the teacher is to create a learning
environment that supports the best learning strategies for all students. You may notice the different learning styles of your
students when they are working. Visual learners may close their eyes or look to the ceiling as they try to recall a visual picture.
Auditory learners may be quick to respond to oral questions or will move their lips or whisper when they are reading.
Kinesthetic learners may use their fingers when counting, tap their feet or pencil when concentrating or seem to move out of
their seat more than other students.

When designing lessons or teaching study skills, remember: visual learners have the natural ability to hear and write what
they see. Auditory learners have the natural ability to recognize visually and write what they hear. Kinesthetic learners have
the natural ability to hear and visualize what they write.

Key Concepts:

! Students are diverse in their learning styles.
! Effective instruction should incorporate sound research findings to meet the diversity of learning styles in the classroom.
! Teach to the students' strength; provide experiences to strengthen their weakness.
! The challenge for the teacher is to create a learning environment that supports the best learning strategies for all 

students.
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Multiple Intelligences: The Gardner Theory

The theory of Multiple Intelligence was developed by Harvard psychologist Howard Gardner. According to Gardner, individu-
als have at least seven distinct learning styles or intelligences. Lessons that incorporate all of the "Seven Intelligences" will
help create a classroom atmosphere that supports each individual's learning strengths. Schools and teachers are utilizing
Gardner's theory in some of the following ways: student centers, school themes, interdisciplinary units and individual 
instructional units.

Logical-Mathematical:
The capacity to use numbers effectively and to reason well. Highly developed in mathematicians, tax accountants, statisti-
cians, scientists, computer programmers and logisticians.

Teaching Ideas Instructional Materials & Assignments 
___problem solving ___calculators
___science experiments ___math manipulatives
___mental calculation ___science equipment
___computer ___ecology materials

programming ___statistical charts
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Bodily-Kinesthetic:
Expertise in using one's whole body to express ideas and feelings and in using hands to produce or transform things. Highly
developed in actors, mimes, athletes, dancers, craftsperson's, sculptors, mechanics and surgeons.

Teaching Ideas Instructional Materials & Assignments 

___hands-on interactive ___building tools
learning ___sports manipulatives

___drama, dance ___on-site demonstration
___sports that teach ___skits, plays
___exercise breaks ___simulations
___virtual reality ___interviews

Musical:
The capacity to perceive, discriminate, transform, and express musical forms. Highly developed in musical performers,
afficionados and critics.

Teaching Ideas Instructional Materials & Assignments 
___rapping ___tape recorder
___songs that teach ___tape collection
___mnemonics ___musical instruments
___composing software ___performance   
___create dances ___musical collage
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Linguistic:
The capacity to use words effectively either orally or in writing. Highly developed in story-tellers, orators, politicians, poets,
playwrights, editors and journalists.

Teaching Ideas Instructional Materials & Assignments 
___graphic organizers ___books
___guest speakers ___books on tape
___word games ___computers
___journal writing ___tape recorders
___word processing ___peer counseling
___discussions ___written reports
___story telling ___desktop publishing

Intrapersonal:
Self-knowledge and the ability to adapt. Highly developed in explorers, researchers, inventors, elite athletes, psychologists
and authors.

Teaching Ideas Instructional Materials & Assignments 
___simulations ___self-chosen project
___self-paced software ___self-checking materials
___individualized ___study areas      

instruction ___journals
___independent study
___options in course of study 
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Interpersonal:
The ability to perceive and make distinctions in the moods, intentions, motivations, and feelings of other people. Highly
developed in counselors, doctors, social workers, teachers, nurses, politicians and salespersons.

Teaching Ideas Instructional Materials & Assignments 
___electronic bulletin ___jigsaw, round robins

boards ___role play
___cooperative learning ___CD Rom
___tutoring ___interactive video
___community ___creative group tasks

involvement ___mobiles, collages    
___think-pair-share

Spatial:
The ability to perceive the visual-spatial world accurately. This intelligence is highly developed in hunters, scouts, guides,
interior designers, architects, artists and inventors.

Teaching Ideas Instructional Materials & Assignments 
___visual presentations ___charts, graphs, drawings, maps
___mindmapping ___photo essay           
___visual thinking ___optical illusions

activities ___multimedia projects
___draw and paint 

software programs   
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Naturalist:
The ability to identify and classify patterns in nature, the way we relate to our surroundings and the role each part of our sur-
roundings play. People who are sensitive to changes in weather patterns or are adept at distinguishing nuances between
large numbers of similar objects may be expressing naturalist intelligence abilities.

Teaching Ideas Instructional Materials & Assignments 
___planting gardens ___dinosaur kits
___categorizing specimens ___categorizing activities
___projects on gravity ___specimen charts
___projects on electricity ___botany chart

Spiritual:
The desire to know about experiences and cosmic entities that are not readily apprehended in a material sense. Explores the
nature of existence in multifarious guises.

Existentialist:
The ability to learn in the context of where humankind stands in the "big picture" of existence. This intelligence is seen in the
discipline of philosophy. An existentialist learner asks "Why are we here?" and "What is our role in the world?"
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The Elementary and Secondary Education Act

The reauthorization of the Elementary and Secondary Education Act (ESEA) was signed into law on January 8, 2002. The
requirements of the new ESEA constitute a powerful assertion of federal authority at the state and local level. This legislation
is expected to have profound implications for public education in California for years to come.

The act is based on four principles: stronger accountability for results, increased flexibility and local control, expanded options
for parents, and an emphasis on teaching methods that have been proven to work.

Some of the major requirements of the new ESEA include:

Teacher quality:
Within four years of the ESEA’s enactment, all classrooms are to include a “highly qualified” teacher, and all new teachers are to
be competent in the subjects that they will teach.

Instructional assistants:
Effective immediately, all newly hired paraprofessionals must have a two-year college degree or meet a rigorous assessment.
Paraprofessionals currently employed must meet this requirement by 2006.

English learners:
Federal funds for English learners will now be distributed by formula. Since California is home to half of all English learners in
the country, the state is anticipating substantial increases in federal funding.
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Content standards:
Rigorous content standards in mathematics and reading/language arts for grades 3-6 and at least one grade level in high
school are to be used as the foundation for education in the state. Science standards are to be in place and tested by 2006.
California is already in compliance with this requirement.

Student testing:
Yearly testing is required for children in grades 3-8 in mathematics and reading. Tests must be fully aligned with content 
standards and must measure higher order thinking skills. California is already in compliance with this requirement.

Adequate yearly progress:
In twelve years, the achievement gap between rich and poor, minority and non-minority students must be closed. Schools
that do not make adequate yearly progress (AYP) on a specific seven-year timeline will be subject to corrective action, which
could include decreasing the school's decision-making power, replacing staff, re-opening the school as a charter school,
turning over management to a private company and/or permitting a state takeover.

Public school choice:
In the year 2002-03, certain school districts must begin a mandatory public school choice program and must allocate 5-15
percent of their Title I funds for transportation to support such choice.

Parental information:
Upon request, districts must make available to parents information about the qualifications of teachers and paraprofessionals.

National Assessment of Educational Progress:
All states will now be required to participate in the NAEP program.
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Handy Web Sites

Educational Issues

California Teachers Association: www.cta.org

National Education Association: www.nea.org
works4me@list.nea.org

California Department of Education: www.cde.ca.gov
(see pages on Curriculum Instructional Resources and Standards & Assessment) 

California Commission on Teacher Credentialing: www.ctc.ca.gov                                                                          
email: credentials@ctc.ca.gov

IDEA Practices: www.ideapractices.org

U.S. Department of Education: www.ed.gov

Council for Exceptional Children: www.cec.sped.org

ERIC Clearing House on Teaching and Teacher Education: www.ericsp.org
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National Center for Educational Outcomes: http://education.umn.edu/nceo

Education Week: www.edweek.org

Teacher Classroom Resources

PBS TeacherSource: www.pbs.org/teachersource

Schools of California Online Resources for Educators: www.score.k12.ca.us

California Technology Assistance Project (CTAP): www.ctap.k12.ca.us

Teacher Magazine: www.teachermagazine.org

Blue Web'n: www.bluewebn.com/wired/bluewebn

Community Resources

The Internet Public Library: www.ipl.org

California Welfare Information Clearing House: www.c-wic.org
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Education Acronyms & Buzzwords

ADA Average Daily Attendance
ADD Attention Deficit Disorder
API Academic Performance Index
BTSA Beginning Teacher Support and Assessment
CCR Coordinated Compliance Review
CDE California Department of Education
CSTP  California Standards for the Teaching Profession
CTA California Teachers Association
CCTC California Commission on Teacher Credentialing
EC Education Code
EL English Learners
ELD English Language Development
ESEA Elementary and Secondary Education Act
FTE Full Time Equivalent
HSEE High School Exit Exam
IDEA Individuals with Disabilities Education Act 
IHE Institution of Higher Education
LEA Local Education Agency
NEA National Education Association
PAR Peer Assistance and Review
PQR Program Quality Review 
PSAA Public Schools Accountability Act
ROP Regional Occupational Program
RSP Resource Specialist Programs
SDAIE Specially Designed Academic Instruction in English
SDC Special Day Class - a self-contained class for children whose handicaps prevent them from participating in a regular class.
SSC School Site Council
STAR Standard Testing Reporting Program
TPA Teacher Performance Assessment
TPE Teacher Performance Expectation
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